.y - » . ” ‘) ‘ S ST \,'.

e R . .-

. U @Y » 1 DOCUMENT Rnauus N |

S e L L e ' - o

"RD 196.554 . ¢ .- ‘ ! ., PS 011 917

. AUTHOR '-‘:"Gotts.'n‘dward F.: And.others ) St e
CQETLE " . Marketable Preachool Edycation, 1975-76. Final .

. Report.
INSTITU*ION g “Appalachia Educational Lab.,.Charleston, Wa VAL »
SPONS AGENC! 7+ National Inst of Education (DHEW), ‘Washington, -+
. D.C. N e ,

pug DATE " 31 aug 76 ¢ > S :
CCONTRACT- ~  NE-C=-3-0094 ' , L
NOTE ) 67p.. For Final Report FY 77, see ED 152 u18.

" EDRS PRICE MFO1,PCO} Plus Postage. ' T
'DESCRIPTORS *Fleld Tests: *Pormative Evaluation. Inservice /

Teacher Education: *Instructional Materials: Material
Development; *Parents: *Preschool Chiidren: : .
Questionnaires5~Resource'Materials o , e

ABSTRACT = - | . | 7 v

: This final report of the Marketable Preschool /
-.Education Program (MPEP) discusses (1) a formative evaluation field
test of Aids to Early Learnihg (AEL) materials and (2)- the ed;tlvg,
revision and placement (with publishers) of the Home Visitor: Training
Package./mearning activities files for home and classroom use aﬁ well
as severgl pareit discussion guldes were fileld tested in uu sites
located-in 14 differen tates. The field tests focused on- he’
usabilitg, content,’ age=; proprlatenes"= and readablllty ‘of tne files
and guides. In addition to the formative evaluation of .the. new
materials, a process evaluation of the" feasibility of: preparing a-
;7weekly gulde to accompany the televxsion progranm, "Mister Rogers' s

. ,Neighborhood," was conducted. Field test‘data are. discussed’ and: '
;ecommendat*ons are advanced. Activites related. to the pu llcatlon of :
the Home Visitér Training Package.are indicated. The evay ation forms
used as.well as inservice naterial designed to sensitize/preschool
teachers to dlmenslons of child development are appended s
(Author/RH) ' , e — /

. ;. /
**n********************************************************************
*, Reproductlons supplied by EDRS are the best that can be made *

* from the original document, *
**************************************Qz**************JS***************

¥ : ‘ - b 4

| L . @ﬁp A ] “\




U5 OUPARTMENT OF HEALTH, CTE
HOUCATION & WELFARE . .
NATIONAL INETITUTR OF o \

NDUCATION - ‘ ' :

THIR OOCIMENT HAS REEN HREPHRQ. .

DUCED EXACTLY AS RECEIVED FROM S
THE'PERSON OR ORGANIZATION ORIGIN: R

ATING IT POINTS OF VIEW OR DPINI(%S T

i
PN
'y

-

"ED.-1§6_55 L

" STATED DO NOT NECESEARILY HEP
SENT'OFFICIAL NATIONAL INSTITLTE §F
EDUCATION FOSITION OR_POLICY

. . .
. . ’ 2
~
¥ 4 i
‘7
A
. ’ ]
r
.'l" ¥
\
~ )
— [}
\
- . \
] . "
a
" ' ' 9 A
°. : .
3 ‘ ] - ‘;l
s
<
b’i ' Division of Early Childhood
M Appalachia Educational Laboratory, Inc.
L * Charleston, West Virginia 25325, \ 7oy ‘

RLPLE . ‘< ¢ -
LAy - ¢ . o
: . . ' ' ' 3

i S ‘ «PERMISSION TO REPRODUCE THIS\
o’ l August 31, 1976 MATERIAL HAS BEEN GRANTED BY -
- ’ I:\ona\o ocha ; v
l_'A\ma.'\mno.\ Lako .
v C
_— : - 70 THE EDUCATIONAL F\ESOUE\CES
ﬁ INFORMATION CENTER (ERIC).
“‘\ ' . ¢ ' . R -
ﬁ 2 : .

ERI

Aruitoxt provided by Eic:



Appendices

‘ A

Co

[ ]

Formaifqv‘ valuation of Files Sets

!

Form fdr«Parentsa Review Pf the Guide

PR

.Forms uSed for the Evaluatlon of the Parent Coordinator
Guide and Paren

! v

t Guide

Efratazfq:;clas

LIS

]

¥
sroom Files
= ) “~
?
b

o Tablagbﬂ Contenta

7

~

E—

~N

\

.).

'

Errata for Day

b

Child'Deveibﬁﬁé

' 4
A ]
nt: Inser

Care [and Home Learning Activities Files

2y

ce Resource

Sii

1]

28



i o . B o 'oe.
A I"INAL poRT | "o /o
\p .o ’ ' ¢ o ' . : -
, Al . o
3 1 e Maakmwnau. Pfucé ncm nuuwvmou L -
Y L ‘1.97'3—7(" T T L_-L\,
. X \ b . ot . [ .j‘ ‘I {' v"' )
. - L L, L c SN
. ’ C e ¢ i [l . ‘
; 'l . . s ‘ e - L. ‘ . '.
PR ,’L‘g . L XN ~Introduction * . :
'5 — . ' . - ' ~= R ) "- / L
This Fidhl Report diaouaaes Lhe two 1975~76 BLOpe of work ltems ~
K ‘1 . t 0, "(N

y . " Loy

.. ; of Contract NE-C-3-0094 Modification 6. The majot sche of work item,
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o earlier research and product development work. The. current formatfve"i e
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evaluation, which was the next required stép in the research and devﬁtopment
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Thereafter, the Final Report details progress on the remaining scope
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Training Package.
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'g frye years of age, respect;zely. “A national panel of child development andH
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Researoh and Davalaﬁ\ént Backgmound IR e |
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tb ﬂoﬁ aaoqmpliahed Ny to tha glx:aaané und‘ ¥ tha'

4 \

\ . ‘
wohool ldqutipn Proqmm (MPL}P) affort, 'L‘ho lat ';.c;f madamh was’ dasigna&

) to a) cl cumant cumpatencies thqﬁ c.ho Lypiuul thtl«‘l\ghould haw by aga atx, .

*

v ;) ..
of different developmuntal aqou,‘and'd) aupport assoaamont of children

4.b f
Wl

reﬂdin gd for learning within pdrticular oompetency areass < o . '{

o 3 > \.4. 4 NS

v

ts Oerified and- furthér reflned the earlier find&ngs.. Results from this
N .
» K - ‘ ¥

.work were extended by literature search. Together these methods Jled to

> J P T

Py Dy "
entr nce. In a_related conceptual act1v1ty,general goals, performance state-- *

,,,,,

9, :
L »
The second area's effort 1nv$lved u31ng the competency base to 1de9t1fy '
e
¢ ot T . ‘ : - o & :
learnlng act1v1t1es whlch,mlght fbster each competency at three, four and .

LN
4 . N . .

~

‘eatly chlldhood education_experts rated the appropriateness of five sample -

learning‘activfties for each competency. iThis process was cycled through a » .

il

Jsecondaapproximation. The resulting learnlng activities became the models

\. ‘ P
iﬁr examples'%rom whlch the Classroom Leaxnlng Activities Flles and -the Day

Care and Home Learnlng Act1v1t1es Files wer
w

o ?
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2 wh%:&ﬁ a atudywnf ahildran'a play, via an axtansive liLavgtura eaaxch

-

aoupxbd with expert pane} rqttnga, tdenqttiad play ]avals and patutal play

X

detiviﬁ}aqkpf 0hlldran 4egnulated wLLh bq;tlﬂuLdL unmpatanutag, wr@m thesa,

0]
L

ﬂuaqmdnt@ wqra mada uunuatntnu nhtldnun H ;aadtNeuu rfoy laatntug qf Qﬁtttauldx
N : ST ’
: : qumpatanoteg and~eompntanuy oluuLa;g‘ and dﬁvaxmluatlnna‘wﬁre mdda ot\yhe

r' ' ]

J. opttmnm mix o€ homppranaywrelatad leavnhqg acﬁivirtaa r01 daVulnpmental “threas,

&!\ : e ek, !
3 ‘-Eouru4 and tlyea.;l v o D ;“ .- J' .
T s i . ' ' .

“Ihe fou'th qﬁ%d of; tnquity. wan how 4o déhnrmtnn uhlldyen'u Learning
¥ »e

. . . B
P ‘ —, . s

{7 e -
readtnuuu in urdur to puLle “acuuratie tnnLLuutLonaL anulgnmunl A population

ty ,_.\.-A s “"b

of ddvelqpmontdl ltomu was collected rromlthu uxldttnq tuuL lllurn;)pbq' Thuud

&

D ! ‘xv. - "
wuro arxangp(lcuul )udqud ruannUlny'thuLx 1xnux£blu appllcabllity l()rncnuunlnq
v ¢ 1 N 3
chlld ruadinesa in tha )9 computnnay aroa. OnLy-pruvtouuly vglidalgd 1 Coms
£ . . b
were-coneiqﬁred. Itéms wwxu further uggregatodutnto 14 computuncy ¢luster

o

R " e

< subsets to- simplify inetructlonal planninq in the fietd and to purmit ‘aventual

. L

shbrtening of the instructionalélndtrumont Proqrams are allowed tq use thlu

. “"Q . .

instrument or the Alpern~Boll Duvolopmental Protilo or othor accepted devul-

:Bhental tests to determine the child's placement. while the~ldtter instrumente
' v . @ ‘. * .
cover only five competency clusters, approximate conyersion tables have been
' _ A l ] .
‘ produced that serve satisfactorlly\for many 1nstructlonal assignmeht actlvitles.

ﬂ‘-w * - ! -

Ultlmately, however,’ it is expected that the 1nstrumé%t desnged to accompany

»

K ) AN
; thenFlles Wlll prove most" serviceable: .

-

v

4 s

-

& ) : N ) ) - s ‘
Recent Aid; to Early Learning include the following National Institute

Qv EJ -

Educatlon (NIE) products. ‘The Class[oom Learning Activitie% Files; the Day -

Care and Home Learning ActivitieezFilee, and two Parent Dlscu551on Gu1des

. ‘a B .

(i.e., Parent Guide and Parent CoqLdlnetor Gulde) These products were

’ i
developed durlng the 1974-75 contJact year byﬂthe MPE staff w1th cooperatlon 4§

(. , ‘ . ‘ | ‘ ) | | o

- ’ ot

S “ 6
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‘ gnq gsg;atanpg tmm%utsma panaultgntﬁi Completion at t‘—hﬁhe madupt:s pex-

mit;aq up;ﬂ to pmpoaa A tormttva avaludt‘.{m) Field Xest of the cmﬂva Four - \
(

pEQd\AQT\ﬁ duktng Ehe 1975-79 vankraet p:‘u‘ tad, Othey Aid.ﬂ tu 3‘.4}'.;& Learning

peoducks ﬂ'gmt‘olntﬁd sarlier unddy’ MBE pantraats inofide Qhe Homs V Abor Pra b

LI

Pao aamd A _Domp‘g tency Bass for cury .o L l'.)uvu.hlk}u‘uut_ l‘u_ Pragahoul uii\\odtﬁgn‘
T “v. 5 - i. - . ‘ | ¥
hil original u?wn: axperiment and iLtg replications (19608-1971) providad

f . v P . :

N ;}
axpariences to ehildren through thyee progeam calpolant g )" a4 weakly

I

¥

home vistt, b) a waekly gqroup experlapca tn a moblle uln;s's‘umm, and ) a

' . - ) .
daily talavision ltesmon which was accompaniad by a print arunbtud Gilde,
A} N g N . - e

.
v

A Courth cemponant. was gubsaquently added: ) U.‘;t“unt dluengatan groups,

- .

Ad wlll now ba avident, caorvespondenco:s uxln/l/.ninnuq t honan REOUY Al compogent A
e : - , ’
: Vo . -

: . . ) » s .
and tho Adlds to Farly Learuing product g Adont [ lod oarlior abova.,  Under NIK
* ) ) . /./ .

apangorship .up\m;i_tfj - produdt s wure’/(](wa‘x(()pnd to support operation ot each

. - . - . . ¥ ) .
of the four cgp ohonty, au eseribod below. . *

P et )
N N

' The l)az Cﬂ_‘}:x.mul Home l..udrn‘tng Activitioy Filos wero deslyned ay a basle
) Q;
reuoumc’m foﬁiauu.l by l\umn vigitory., (The further .uh\pLaLtmm to day ‘nlu usa

were g\ rqsponso to expre.ssad noeds in the field.,) 'The Home Viqitm Training

N

, . . S
A%
) Pa(,kage llke,w1se supported khe homg c.omponu\L Similarly, the Classroom
e
AN Learninl_A ivities Files were created to permit operation of HOPE=like group
' . . .

exper,ipnces &)r young chlldren. The Parent Disciission Guides were to be a
, ) ‘_, Q .2
resource tq

e newest prog'ram compconent, parent groups.
1o Aids have been discussed for the television component. NIE

ichia Educational Laboratory had worked together from 1973-1975

to plan pro_" tion of a new children's television series titled Around the

\

}.A
? ' Bend, but ,tshe /"flnanCLal resources requlred were too great. When a television

’

¥
series Cp}lld not be prodhced the MPE staff began negotlatlng for perm1551on
~ w ?( . ,
i
'to adapt an existing series to this purpose, in order to insure availability

of tl"g.i.s' :HOI"EI .céniponent. These negotiafions even?uated, at the beginning of
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" tha 1975=76 tlald bgst, in the qduptionhpt tha Mister Rogeys' “glgngglhggg

,-'\"‘ \
aevies, Mo intagrqta this lntdwtha MPh competency-hased cyp¥ioculum, huwavn;,

]

was Al Diyaing task that s daaukthdd‘ﬁ;Lu; in shig repart, MEE S€aFF leDdlUJ
a4 waakly ldddﬂu shaat to avaompany the ‘broadeast, 16 18 ticled Ak, !LiLLi

. .
!ﬂﬂm Rogerd, Pavenfs' dulds. :

t

. L4
Fleld test requirauments were differant in the vage of these televidgion

dnldea, tnlike othar new Alda products, theoprototype diddes had alveady heen

tegbad fram 19ed-1971,  Thua, thedse new tnides clodaly Followed thelt prota-
tybe, axvaept that they now gupported use of a dirrerent tytlavialon narloy,

Baged an tha rfovegolng varionale, the Format lve u\/-tlllcﬂ‘Ulltllltlwlumd For e

.

Guddan did not relate ta the banle design of the materbals but rather to Lhe

@) foaulblility of praparhg, producing and ddstributing them in Intor face

) with the schedulea of tha producers of Mintor Rogora® Nelghborhood and

b) mateh of the Mister Rogers' sorfos to tha MPK ohjoct. lven and whathor

appropriate adaptations could be of Footod,

- .

, Formative Fvaluation IPield Test

Overview

The field test as prbposed and conducted by the MPE staff was exceptional
in seQeral ways. First, the design of the field test used varied types of )
programs, That is; programs' were selected to provide considerable user
heterogeneipy. Programé@varied in size (number‘of children and staff),
geographic location (14 statés), use of\professional\épd non~-professional
staff, and socioeconomic status (SES) of childreﬁ. ‘Préame types inclyded:
Head start, day care, kindergarten, other public scheol proékgms, nursery
school, child development programs, programs for the handicappéé\\and Yarious
home~based prqgréms. The design further called for analysis by program type

Q.

8,

3
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and extent of implemeptabion. Thus, '4 variety at grhqums was La be accaplad,

whereas the method af andlyais would pegmit conclusinnes about the acceprabilicy
Al usability of the ABL materials with wviled vaeh audieivas. Purther, Usats
. ’ 5 ~ S
\
welg asalated ta (ncorporate the Files and Bayent Digenssion Q*Ed““u‘“‘“ thaiy

\,

QW PFOYFARE, Lie., 1O Jireot attanpts wets made tu conbyol prograns beygamd

3

asgdlating in proper "tnatallation uf the -jiew mdk€rtdls! Thia approach waa

Follawad in order ta ascertabin the usabtlity apdiaccaptahility of the Alds

t

‘ . ' \
materiala wflor somawhatl Lypical” field conditional, tn a sensg, this variaety

allowed MPE to determine she bhroad applicabhility nr\nm ABL matevialdg to

"Flald usa," v

Brogram dncluaion criteria wara, naverthaloan, nupxhllahad plor to

. . . \
»

diggomination of the material to local progeaaa, ¢ One o Vet Lo waan that
Programs would use the Alds to Farly Learnfm) as part of lhfﬂir anrrloculum.,

\
-

AR atflimative Indlcatton of fntent té use tho materialy wan accapt ad,

howaver, without exacting furthor assurancedn, 1o fact, dome programg were

0
"

. , S
allowaed Yo partleipate Junt to doe (1 thay could "mako dt, A aecond arbtorign
3 i Y ! “

T

way that programs would be able to participate for about three full months

’
)

or longer, thus providing dufficient time for program statiys to move beyoned

familiarization into actual use of the materials in their gettings: A third.
. .

£y

criterion for inclusion was that programs using the Files would make assign-

ments to children based upon individual child developmental levels. During
. e

.

initial negotiations programs were allowed to use AEL-provided assessment tools

or to substitute their own devices/practices, so long as the intent of devel-;

-

opmental age-~graded child assigynments @as implemented.
Another exceptional feature of the fie],é ;eét was that datéx were collected !
and monitored by the participating local programs and individual users within

these programs. The MPE staff developed forms, and made suggestions about

‘what data would be helpful. MPE staff further provided training and consul-

: ¢ .9



FARION Fadalding data manadeieib.  Hi Lhe cid, haweves , 1L was g tu Lhe jocal
]
L]
Lo . oo . v
pragrama ta callect Jdatg. r;\;n-;u‘r.uauy,‘ they wiuld oupply MEE with selected

.
:

pyOyran Jdata, ALEaiipta weie iade &4 66:;&"\; i hic u“a“l“y if Theaa Jdata l.yl Viglla-
Elap, abnd vrasa chechinyg tnteinal canalatensy af jeagpitacsa. A Fow il
‘ dédm’tpuui\;‘ OF how Waterlala welo yasd wdiae q“;“ G all pibayialia.
, '

Arthlid exceptLiial featlie of fthe fleld toal was tha® ladia f (he
Waterial, by thaely vapileints, atggeal ialia, amd avalual lons, divectly arfect oo
the gpmoific rabistaons made 1n the ARL wmaterlala.  Thla waa a-‘.:.\mplxanc‘.i Loy
aulicitbng and apalysing user vebdction ta the amalleat posatble wnita of fhae
materiald, Lie,, teactlanas ta the Lidividual toatning ativitiles, Mate Eypdoally,
flald wmera provide teact bons ta tatger o mwne s labal aspocta of padhagedt

mataer tala, In the [T EETSTT] o8 .-1(_|My, fleld vborn wase fpvited ta peact to oaa bl

act fvity card that thoy aseed, 5’-%'!'\'..“!!\.11 thay consdder ad dntng bl 1ojected tog

'S

Homa teadon.  Uaors dbd, tn facty foaact at this lavael (o apac i Fic Feal uban ol
)

thae Iadividual learning act 'l'v'l,:i Taw,"
. ; Iy “"

1y
The dealgn of the flold tant and thebmothad uned ta obtatn data epcony agenld

[y

&
and evan requirved programs th.become more orlented to the itndividual ohild in
. : N /
a davelopmental sense, as Chey fmplementod thoeiro cul Loulum.  Prior to flel.d
- ‘.‘ . )
test, information provided by the local programs indicated that only three ont
of 44 programs carried out some sort of auessment as oo possiblo basis For theit .

instructional decisions. Two did s0 for curriculum planning and one for pragram

evaluation. The remaining 41 programh had no formal assessment or explicit

curricular planning other than the "maybe" approach, {(i.e., the "maybe" approach
says, "Let‘s do this activity and faybe it will help the children.") As a

result of the field test training, instructions contained in the Files' Manuals,

) -

and Lesson Plans provided by MPE, many programs became able to evaluate their

children, determine levels of development, and plan appropriate age level

activities to meet the needs of individual children. Comments made by several

,
-
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PEOGFaRS auggsated That ©hila appivach ta Ul picular plaiiiding LT E PTI S YIO
. o (]
Becapise SUAFE bt QY ohdurasd 10 LGE doks Lt Bl y had dsbeluped wsusasafy

v
"

Ry viigh parfleipatlon ja Lthe flejd teot .

. . . ‘
b Hub prias L
. | _ . . ‘ .
Fart oF the 19)0 acaps of with Fai HEE was ta "BalL, Vappuducd and Lo .
vanduct Flald teata ab tha §) leds a{mg autivitles fllca fub luidie vwas; bL) beas iR
» . N R
L] ~ R '
avtivitliaa Fliaa Far claaat'iaim vag, and o) parant dlaviaaloag gubdea. . ., tiojakd
final aditing agiac fleal busia fur theae thiick gota or vyt s, Ldased i o scaults
. VGl Lhis 19/¢ flald tesc. : ; ‘
f“’.’ u » '
T aceampil tall thila, apeciflc dbijedtlivoa weio aolal.d lahed.
[4
L., taald} llx fo datasmipe whetlior | lic Vilea and tas ant A
“- ’ . ¢ "
PDlacugniani cifdes warta usable tn val louas priseds am
. . )
aat t tugs, ' .
do Cantent --ta dat ermlna n;iwnpr"\ldtmman af tha cointeant wf
tha Filea aml the Faient lvll:_nl‘rtv“:a':rirl».‘\"l_s Gutdaa, .
' i, A,‘J,“{“,"L’L";"l” fatajiesy - Lo «lutunuilnrs what fioy lln-a Fllaeag woio
, \‘ ' N .
appropr fate for children agen thieo, four, and five,
K 4. Moadabil y=-ta determine the readaliil it Y oof thea Pagent
Bilmcusslon Guldes, '
] -
) Selection or Flold Test tites ’
No inflexible gquidelines woere appleed duaring site ‘;::l::x'!\'lv‘.n, altheagh
in communications with potential sites the tollowing o iteg i, as previously
discussed, ware used: Y programs were to uae Che AFL Mater ials cither as oa
\ significant curriculum resource or as tntdl‘(:urr'\culnm; 2) programs were to
participate for a minimum of 90 day:; and 1) Programs were to provide MPE
staff with certain data’ collected. at the local level.
- N . ; ' ! R b
“Initially, 50 prodgrams responded to MPE's solicitation fof field test
. sites, and of these, 44 were able to tollow thrnuqh‘wit,h their agreement:;. ‘The
o ‘ 11
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v

1t as sal piubidcma, ouwsh aa

FERFF, CubimiVeE, b Flimindal difficaliles (Vlualng o f cenigsal, 2i tatcumas o f

tlie yeas , upalila t vedipiloles U Jdaya, A ik weik o JLR R B % FIRVIRFTI § R T ST R

,,,,,, walewn Loy staff

Fleld €col olice woeie totatcad is 14 Jiffcicant otalco. Weal Viiglinla,

Vaigiagbvania, tlllwmcla, v, foicaace, thegiin, Fontuchy, Miosswued, Vieginia

.
Wlasvapaln, Zuuth Carallna, osth « sl ina, Riajaaama, aael
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§6§iai/émotional.' Approximdtely 1S"activiti§s.were prepared for promoting

" éégh!gf,the"5§~comp€fehciéé. Each activity had been pre-validated by experts

. ﬂland Qasffield'tested as a part of the present work ,for usability, content, and
: : 4 . _ T , .

age-appropriateness. . Activities are written for use with preschool children..

of developmental'agesfthree, four, and five,. An,Instrhctional;Manual,

i v

.. instructional assessment device, and weekly lesson plans~“are available with
R - ) oL . . . N . . .

s . - .
-3 : SN -~ . e . -
L B : L v ~

the Classroom Files. _ . _ P ’ SR N

. ! ) ! " . i

Day Care and Home Léarniﬁg Activities ?ilessmeheée Files aré"@esigned'

for “wge by parents and parapfofeésionals in early childhood education, who
plan curriculum for use inieither'day care or home-based settings. Divided

into 59 compétehcy areas, the Files provide more than 900 activities which have
:H‘.f\'-’ .o . -
been ppe-validgted by expert review and field tested in the present work for
o el - g N -

usability, content, and age-appropriateness. An Instructional Manual, instruc&

tional assessment device, and weekly lesson plans are availahie with these . °
Files.

Discussion Guides for Parent Groups. This material was prepared as a

* two volume set: the Parent Guide for parents and the Parent Coordinator Guide
] ' .

¢

to be used by aiprofessional assisting in the,orgagization and operation of

parent groups. The emphasis is on involvement by parents in their child's

learning across cognitive, social-emotional and perceptual-motor domains. The

a

Guidés also provide activities for parents and specialized information on norma:

and delayed child development as well as other special ‘topics.

Data Collection Procedures
4o . . s
Teacher Comments. Teacherg using the two sets of Files were asked to

provide written comments on each activity when used. All comments could be

.

made directly on the individualfactivity cards, in designated locations.
v

Teachers were requested to record the number of times each activity was used

and to record brief comments regarding any suggestions for change or revisions.

. _ , . o 13 i
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‘Each user received a list of questiOns on which they might comment, if

-applicable. Each user was further instructed that whene@gr a user marked a

’

card ‘to indicate usekfgt,mede no further comment, this would be interpreted

as meaning the user found the activity to be acceptable and usable. Comments

_were ekplicitly requested on the materials' appropriateness. At the end of

. ~

the field test, those activity'cards which had been used were/témporarily

retufnedfto%MPE staff to allow the recording of number ¢f times used and
B S : ) . _ . 1 .
‘specific comments made. . .

v

_Evaluation'of Files. An evaluation form (Appendix A) was developed for

each set of Files to permit\global appraisals byvusers. Forms for the two

ot

Files sets were similar, but certain questions were developed to obtain data
~ . . 4, .

uy
5 : .
regarding the settings in which they were respectively used. Forms were

prov1ded with the Files to program directors to be distributed to personnel
and then returned to the MPE staff at the end of the field test..

»

Evaluation of Parent Discussion Guides. ,Two evaluation forms were

developed by MPE staff and provided with the Guides to local programs to be
distributed to parent coordinatérs and program parents. A one-page, five
question form (Appendix B) was developed for parents to respond to in evaluating

the Parent Guide. Another form (Appendix C) was developed for parent coordina-

K3

tors to use in evaluating the Parent Coordinator Guide.

Results and Discussion’

By way of review, the major purpose of the field test was to collect

"data which would lead to final editing specifications for the AEL materials. .

. ‘
In order to accomplish this, certain objectives were stated to guide data

-and information collection. Those objectives relating to the Files were:

1) usability -~ to deterhine whether the Files were usable in various pro-
m'

‘gram settings (i.e., Head Start, day care, programs for the handicapped, etc.);



@
)

2)[content 1,to deéé;mine apprepriateness of the content of the Files; and

- & .
3) age appropriafeness - to determine whether the: Files were appropriate

.

-/
for childre:/zéis three -four and five. From the data gathered to fulfill
these ebjec ves, final ed1t1ng Judqments were made.

The flrst two objectives for the Parent Discussion Guides are basically

the same as those for the Flles,_whereas the thlrd.ls dlfferent. l) to

deteﬁéine the usab111ty of the Parent DlSCU;SlOH Guldes in ths various
prgéram settlngs; 2) to determine whether the content of the Guides was
aépropriate; and 3) to determine the readability of the two Guides.

Data w}ll be discussed as they relate to the Files, then the Guides,

respectively. In the discussion relating to the Files, the data pertaining

to the Classroom Files will be presented first. Then the Day Care and Home
Files' findings are presented based on all completed forms. This will elimi=-
nate an§ confusion which miéht result from shifting bact and forth from one
set of data to the other.

It will be necessary before considering the data, however, to discuss

a potential source of confusion regarding the numbers of participating units

presented earlier in Table 1. Of the 197 participating classrooms, only 147

actually used the Classroom Files; the remainder used Day Care and Home Files
—=

or both. Further, one professional level home visitor used the Classroom

Files, while some classroom teachers used the Classroom Files in both their

rooms and for home visitation. Moreover, Day Care and Home Files were used

both in day care rooms (about 57 percent of users) and home visitation

(about 43 percent of users). Finally, in several programs multiple users
tegether completed a single evaluation form based on their consensus regarding
the Files. These multiply overlapping patterns of usage make direct analyses

from Table 1 inappropriate.



Instgad} the degree to which the results reflect the range f users,

‘based on a satisfactory return rate, is better understood by the following

L]
facts. There were 148 Classroom Files and 175 Day Care and Home Files

. S %"’
distributed to actual entering part1c1pants. Of these entering participants,

58 Classrogﬁggiles users and 35 Daylcafe and Home Files{users.started, andl‘

then their pPrograms ran-into unantiCipated diffieplties (usually'of funding

v

. or getﬁing staff properly prepared/to begin) which deIayed their completion
beyond the deadline, even though the users and ‘MPE staff agreed to their
continued involvement. Overwhelmingly these users have expressed general

satisfaction with the Files and have requested permission to participate
N P

in the impact evaluation beginning Fall, 1976. They appear, therefore, in’

\

Table 1, but are not yeflected in the present results. Results for all

. refiected in the report below. The entering users

/
who could not complete were all from either Head Start or day care programs

other entering userg“.v

(which also helps explain their funding difficulties), although both Head

Start and day care programs continued to be well represented among the’

: - . 4
programs which were able to complete the evaluation. ,
&
Files Data
7/ ’ -
® Objective #l: Usability--to determine the usability of
the Files....

Classroom Files. -In response to the question, "Were you able to use

the Files in your position?" ail users completing the evaluation form answered
"yes." As to the extent that it served as a curriculum, 28.1 percent indi-
cated that it served as a "total" curriculim, 21.1 percent reported "over
one-half," and 33.3 percent utilized the Files "from one-fourth to one-half."
The maﬁor reason noted for not using the Files more (if used less than 50 per-
cent) was "lack of time" (38.6 percent). Only one user responding to the

.

question indicated that the "activities were not appropriate."

16
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. mhe data collected on\the_number of activ1ties used str ongly suggest

tﬁat -the . Classroom Files are usable. The average number of actiVities used
. \4'
-4 was 288.7, per Eeacher. This amounts to nearly one-third of the total number

-

_ N " : . .

of activitips cdntained in the Files.' " This ig an averag of 4.8 activities
(N LT )

each day £ th'field test time period " In the lesson plans developed to PR

N .

kbe used An. cé@junction W1th the Files, the number suggested for each day ‘4
- - L e RO ¢ SERRNR o
. was five.: 't o) 77wl o o T oo
‘ _‘i% : Kindérgarten teachers utilized the Files the most with an average of

3 1901 activities per user. Day care users werd secdnd with 674, Head Start,
L4 -
thlrdjyith 163, programs for;the handicapped avVeraged 163, and nursery '

ke and child development prog s avéraged 74.8 per(user. ’

ki

Usage data indicate that all major parts of the Files (i.e., those

: , S . . : s -
_competencies relatinglto the five broad areas of development), were utilized
" » { 1 )

at a high_level as noted in Table 2. These data allow some-judgments

]

’ regarding the areas that users emphasized the most. (/A

Table 2

USAGE OF ACTIVITIES BY AREAS OF DEVELOPMENT

X
Area oéi Total Number of Number of Average Use of
Development Activities Used Competencies Activities Per
" Within Group Competency
Motor 2,253 6 375
¢ Cognitive 4,964 16 310
Language 3,243 12 270
Self-Help & _
Habits ’ - 3,024 . 13 232 ’ had
Social & .
Emotional 2,464 12 205

34
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‘The Instructlonal Manual for the Classrqgm~Flles was rated "adequate"
. -~ .

§ by 84 2 percent, 1ncompébte" by 8 8 percent and 7 percent noted that it was

A M <

’

ﬁhard tokunderstand " In response to the question concernlng“the use of AEL ;

\

~
Weekly Lesson Plans, 19 3 percent 1nd1cated théy used them 100 percent of

1the tdme, " whlle the{suggested Plans‘were not "used at all" by 35 1 percent

of the»users,}yho relied w7611yuqn;their own miX'of emphaies. ;The majoxr

> - b . L T . - L4 e . ‘ 3 N T
reason cited‘for1not using the Lesspn Plahs~waspﬂreceived too late." This

-

-1apparently has referenoe to a shipping problem thch prevented 1mmed1ate ”‘:

: ’ )

delivery 'of the Lesson Plans with the Files, Further, in some ﬁgograms //
—_—D‘Q

they were not disseminated from a;central office;to local classroom teacher
. . S - . ‘L- : ~' ) . ‘b ;
éarly enough. o :

In summary, the foregoing data support the view that the Classroom

j

are usable by Head Start programs, nursery and'child/development programs,

programs for-the handicapped), day care operations, and public kindergartens.

Y
N N

A possible exception is discussed-lat%r @ﬁ the "Summary and Conclusions.”
> .
Day Care and Home Files. Nineéty-three percent of those utilizing the

1

Files indicated that they«were able to use”them in their staff positions.
- Five respondents were not able to use the Files. 1In response to another

duestion; all users indicated that the Files were utilized to some extents-

as part of the curriculum. The Files were utilized as a "total" curriculum

- &7 percent;/?over one-half," 25.3 percent; "from o ? ;urth to one- half "
. ) Lt
24 percent; "less than one-fourth," 13.3 percent; and,"as a resource or for

ideas only," 30.7\percent. The major reason for not using the Files more -
(if used less than 50 percent) was "lack of time."” Eight users (from a single
) N

program) indicated that the activities were "inappropriate."

. . The Instructional Manual was"rated as'"adequate",by 78.7 percent,

"needed more information" by 10.7 percent, and 10.7 percent did not respond

i

D . |
ERIC » .
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to this queetion““ The Lessan Plang were used’ prlmarlly as a'"reference"

: A T ‘J" .
; ' and 34.7 percent 1ndicated theY were:"not used at all." |, ‘., : N
. . 9 b RN . . a
e . Slnce the Day,care and\Home FlleS were to be: used in home based programs

+ LI h ] . T *

as Well_aS’éenter based o) ograms, 1t lS of 1nterest to. note the extent that

1Y . . ~-

. A . a
S each group utlllzed the,zlles (Tab;e 3) . o . o _
.- . S . . 4 .
I e Table L o -
3 .'4‘ o ~ - M
. ) . HOME VISITORS'AND CENTER USERS'?| . .
‘ UTILIZATION OF THE DAY ‘CARE. AND HOME FKILES
' P AS A CURRICULUM . \J ‘
‘ . ‘@. ,‘ 9 7
oo Extent of Usage\ Home Visitors Center Users '
r. ~ 7 ) ' s
///jbtal . ) . 12.5% : 2.3% -
v ) ‘ ¢ )
+ Over 1/2 L 34.4% : . 18.6%
. » T -// £y 7
1/4 to 1/2 9.4% 34 9% )
’ , . ) * R L
Less than 1/4 - . 18.8% 9.3%
),’gj} . . oo
Resource Only % 25.0% ©34.9% L

A higher ‘pertentage (46.9 percent) of home visitors:indicatgd usage'of

the Files as a "total" and "overvone—half" curriculum, compared to center

K 7 » ~
‘users, 20.9 percent. Both types of users utilized the Files “1ess‘é§éh/6ne—
: -~ . .
fourth” and as a "resource only"-<to about the same degree, 43.8 percent for

.
b

&, ’ i — { '
Home v151ti;§fused an averadge of 202 activities per vmsipér, during the

home visitors and 44.2 pexcent for center users. o ).

.

field test period. The Lesson Plans aceompanying the ?ﬁ%es recommended ten
N ) i . > ' P ’
activitfies a week per child or 120 fér the 12 week field test period. .Assuming

that each visitor served eiﬁht children of this age, recommen@ed usage would

-

have been 120 times eight or 960 activities. éLnter users averaged 74
i .

s

L
N

1:qtivities per user, during the same time period. Thig is.an average of 1.2

ctiyities per day. The Lesson Plans suggested five activities per day.

\
L F . A

Q I'._ - . ‘ - ;l})
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Thi;:lnforma;ion 1nd1cates that both types of" users utlliqed the Flles

e s . R

a¢great deal less than the level called for in the Lesson Plans.

¢
”’

" the Files are/more us :Lf i

[

program, and ‘are more usaQ

a main curriculum. i

' . .-' v . : e . : ’

‘e Objective,#2: Cont
i the content of =20

.

\ V’ ‘
undérstand and carry out?" Ninety-si

and 3.5 percent said ‘no.

The majority

percent) ‘and 78.9 perqﬂﬁt.noted that the Files requfted "a good mix of

materlals, most of whléh are availﬂhle in your ciassyoom.

Comments supplieq by the users provided additional informatiorn regarding

the appropriateness of the content of the Classroom Files. Comments were
. ; N . T .

compiled foﬁpeach activity and theéke were&analyzed to determine content .

. . ¢

. Teachers were instructed that "no written comments" impl jed

that the activity was satisfactoryﬁ .The average number of comments made was
— X

o

b ;™

1.9 pér activity and these were generally positive and constructive. When

the number of comments was compared to the .number of times the activity was
: s -4

u

" used, overwhelming support.was found for the appropriateness of the content.

, . 2 .
. To illustrate this procedure, seven commehts were made on Activity C-1-1,

‘Three were statements that the activity was "good,“ "the children enjoyed

v v

. this act1v1ty, ‘ﬁ$c. Four offered comments regarding how they varied the

e

act1v1ty 1n usage, how certain aged childrén responded, etc. This particular

wact1v1ty was used 49 times during the field test.- This allows one to conclude

~

@ .

¢

Y

v
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) o . ' N
‘. that the content of this activity was appropriate. This procedure was
N . “ . N . L1 : .

¥ [

, ' carried out for all the activities contained in the Classroom Files. Also,

- . . - _
o ' . e ‘e .2 s
from this information editing specifications were made for spécific parts
. . . . :
. o R . [ : = .
of some activities, ° ‘ et . : o , » .

-

» Day Care and Home Files. In responsé to the question “Were the
v f ot ’ . - . . ‘ .
activities written in such a way that they were easy to understand and

v - <

carry.out?", 54.?’bercené indicated "a;wéYS“'and 34.7 percent said "most

B

of the time." When asked about the materials required to use the Files, ™

¥ home visitors (40,6 percent) said "that pérents were asked to provide too
N . . < ~ .
many materials." Center users also noted this as the major problem.

Apparently, center users did not understand that all materials were to be

suﬁplied>Ly the center, anhd parents were to supply materials only when a

i

. home visitor was involved. This confusion points up’the need to provide

differential directions and guidance to these two different user groups.
. - i .
Analysis for content appropriateness, utilizing comments supplied by

users, was conducted with the same procedures as with the Classroom Files.

\ s
3

3

» ., Few comments .were made on the activities, and these were generally positive

. It
and constructive in nature. The number of comments was compared to the

! .

times used, which allowed the generaiization that the content was appropriate.

‘® Objective #3: Age-appropriateness—--to determine whether
’ the Files were appropriate for children ages three, four
' and five. : -

a
-

Classroom Files. The Files were used in programs where theé ages of

. the children were three, four and five. In some programs there was homogeneity

of age, and in others a heterogeneity of age. No problems were noted either
- in the usage (number of times used) of the activities, or in the comments

made by users On the activitieéi The comments showed that some minor

. < adaptations were made on particular age-variations, but users generally

supported the age-appropriateness of the Files. .

3 o
L
Qo : ‘ . <“l
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In résponse to the question, "Did you use the Age-Variations suggested
on the activity cards?", 78.9 percent said "yes," and 21.1 percent said
"no." Comments made in response to an. open-ended questlon, "How did they

work for you?", suggest the users found them to be very usable and appropriate.

- Forty-five.comments were made,, and a sample of these is as follows:

i ’"The age-varlatlons helped us: detexmlne whlch aCt1v1t1es were,
‘appropriate for which children." & . N

5

“They turned -out well."

"Betause of the age grouping, the experlence was Slmpllfled
it worked well.”

"Excellent ~ they really helped as far as maturity levels of
‘the children are. - N

"They were helpful with those having some developmental lag."
"Very well - underetood what to expect from a 3-yearvold

on the activity as well as the 4- and 5-year-old."

t
.

Day Care and Home Files. The programs utilizing the Day Care and Home
f

N

Files as a home~based curriculum served children of more heterogeneous ages
—_— . , ,. - 4

‘than did center users. Generally, the home visitor was working with children

ranging in age from infant to five-year-olds. Some center users worked with
children of heterogeneous ages and other users with homogenedus ages. From

the comments supplied by both types of users, no major problems were noted

with the age-appropriateness for three-, four- and\fiye—year-old children. .

Based on the comments, editing changet were made in 14 age assignments for

specific activities.

L

Parent Discussion Guides

~

Parent Guide. Forty-six program personnel indicated they delivered or
® axmroe ' ’

used the Guide with prograﬁ parents. MPE had supplied 1,800 copies to be

used in accordance with local program objectives and efforts in worki ing with

K

parents. Accompanying the Guide was a one-page evaluation form (Appendix B)
~ .

to be completed by parents and’returned to MPE.
W8 ’
%

It

2 . o

oD
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EValuaEions were returned by 205 parents, and these were analyzed by
2 ;

the .MPE staff to determine the usability, content appropriateness, and the
- . readability of the Guide. The low return rate apparently does not reflect
the usage, since many programs commuricated to MPE staff that they were

disseminated, and used by parents, but théy_were unable to get parents to

]
N L

complete the evaluation form. Of those returning Ehg form and responding
' N

' N

to the question "Did you find the Guide useful?" the“aVQ;age parent's

response was "useful,” where that is the n?xt to most favorable category.

In response tp open-énded questions "If the Guide were revised, which parts
woula you leave in?" and "What would best be left out?", parents indicated
that all.parts should be left in and no parts left out. There were suggestions
made regarding information which should be "added” (or "more of") in the
Guide. - These were topics dealing with health, safety, medical problems, and
"special problems of young children. Most of these-topics could be provided

for in the re-edit pfoceés by including cross references to other resources.

The majority of parents noted that the Guide was "very readable."

Parent Coordinator Guide. This Guide was disseminated to local programs

having staff who functioned as parent coordinators or leaders:. A three part

evaluation form (Appendix C) accompanied the Guide to be returned to MPE for

analysis. Information concerning specific parts of the Guide was obtained
by having the users make checks corresponding to their reactions to certain
aspects or sections. Categories were checked if users agreed very strongly

or strongly or if they disagreed very strongly or strongly. There was also
an intermediate category for neutral reactions. The number of checks in

these categories was tabulated to determine the most frequent response.

Across all questions, the Coordinator Guide received positive responses

on the average, even after only a short field test. It is noteworthy that -~

-users found the Guide to be very useful and well organized. This item was

.

ERIC | & .
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rated the highest by users. The sections on toys and early warning signs -

were both rated relatively high oM, the average. The sections of the Manual

Yeceiving the 1owé§§ ratings were on the use of junk,  the ABCs of parenthood,

1

méthods of conducting mee;}hgs,vléadership‘skills needed to deal with problems
> 2 C
arising in leading a parent grﬁgp. Although these four areas were rated. the

\~ lowest, the ratings tended toward the neutral range and did not indicate the
. sections should be omi;ted., The ratings do suggest possible needs for
\ | ' |

\revision to increase appeal.
Y It is of iInterest to note that the size of parent groups, and frequency
. T “ '

of meetings seemed to influence the .ratings. Coordinators with higher parent

numbers in thesé categories rated particular items differently than coordin-

3y

atorg with small parent groups. This relaﬁionship, however, was small

enough that not a great deal‘fE’gg be made of it.

AEL Visits Mister ‘Rogers. Parents' Guide
A‘ . L]

Background. AEL Visits Mister Rogers was published weekly to help

parents providé learning experiences for their children. It was based upon

the content of the Mister Rogers' Neiggborhood television program. Thg
four~page publication, which was produced for 21 weeks (February 23 through
July 23, 1976), consisted of a general message tg the parents, a synopsis
of each day's show, and learning activities to be carried out in the home.
The general message to the parent was adapted from the "Parent Corners"

of ﬁhe Files and was related as closély as pos§ible'to the theme of the
week's shows. Each daily program was previewed, and the céntentﬂwas
matched to the appropriate developmental competencies. Activities that

woluld further develop those competencies were then selected from the

. Day care and Homé Files. If necessary, work sheets were prepared and inserted

in the publication.

ERIC ._\\ ' ~
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Preparation of the Publication. The process whereby each publication

.

was produced corsisted of several steps:

1) The Mister Rbgers programs had to be dubbed onto video cassettes

by WQED-TV, Pittsburgh and sent to Charleston. -

\

.2) The program;\were next ?eviewed byra cﬁrr;culum writer and/or
editor to learn the éontent of the prograﬁs and to determine .
which competencies werelrelated'té the progfamg.

3) The "Parent Corner” had to be selected and adapted, a synopsis

of each program written, and appropriate learning activities

séleéted. The synopses of the programs were usually written
by the early childhood education editor and the learning
activities were selected by the curriculum staff member.

This copy was then sent to Family Communications in Pittsburgh.

There all .content was reviewed first by Barry Head, Vice-

RPresident, and later, Barbara Davis. Any suggestions or
changes in content were conveyed hy telephone and incorporated -
into Ythe copy.

Y
5) Copy waé\gaken to Advertising Incorporated for brinting.
After copf\kié sgnt, an early childhood education staff
member proofeg\gopy for format and errors.

©6) The publication Egg\printed and returned to the Market&??gﬁﬁﬁ

Preschool Education offices for mailing to the programs \\

participating in the field test. \

The primary problem encountere

N\ )
time. Fred Rogers was re-editing the &ghtent of the programs prior #& their
\ -

broadcast and occasionally this delayed >§§P—TV from dubbing the tabesJ
AN
Also, dubbing at WQED-TV could be done only §hen the eéuipment was not

required fdk\other scheduled use. Therefore, a\delay in receiving videotapes

Aruitoxt provided by Eic:
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led tov a tight schedule for reviewing shows, writing of content, approval

- from Family Communications, pfintinq, and distributijion. Alﬁé, an occasional

‘ , . <
problem would develop in the printing operation which would delay the

+

mailing to programs. )

In orxder. to- carry out all steps'cf this preocedure, 5:;ff would need at-
lea;t six weeks of lvad time to be assured th;; the materials would be in
‘the hands of the users (parents) in time for proper usage., For direct bulk
mailing to parents, aA additional week of lead time would probably be
necessary. Instead of six weeks, the Marketable Prgschool Education staff

L]

seldom had even four full weeks lead time.

The TV Program and AFEL's Competercy Base. Fred Rogers' philosophy
regarding early childhood edhc%tion emphasizes the sacial-emotional growth
of the'youﬁg child. He placeé much emphasis upon the child's development of
a positive self-image. Therefore, the content of his programs can be

related very closely to the MPE competencies that stress social, emotional

and self-help/habits. 1In order to incorporate in the Parents' Guide .

activities which would develop other child competencies, it was necessary
‘ )
for the writers to relate the activities to cdoncepts that were usually not

major foci of the television program.  Other philosophical issues await

- further discussion between MPE and Family Communications staffs.

The Parents' Guides were well-received by program divectors who

distributed them in various ways: 1) by home visitors, 2) by mail, and
3) by children taking them home from lead Start and day care programs.

Parents indicated that they were interested in the activities suggested in

the Guide. However, as MPE staff later learned, some parents were unable
to use the Guide as recommended. This resulted because many families could

not directly receive the video signal and also had ne access to cablevision
% receive PBS programs. Other families in the game communities either

<
v 9
P ] d

E[{I(j"lﬂ {{ - : . i

PAruntext providea by enic [l



received the‘signal directly or by cable, Signal reception difficulties

‘

were a reason for ‘several programs electing not to use the Guide,

Copies of the Guide were sent at. Barry Head's, request to David Newell,

Public Relations Director for Family Communications. 'He sent samples of

of these Guides‘to station managers who televisé Mister Rogers' Neighborhood;f
" MPE staff received inquiries from some of these stations regarding the ‘
possibility of receiv1ng the publicatipn in quantity for public relations-
. purposes and/or as one of their educational features.
This section:has examinedvspecific problens, associated with insufficient

1

lead time, in the preparation of AEL Visits Mister Rogers. More lead tine o

" must be arranged if the preparation and distriﬁution of these Guides is ever
° . . ‘ - .\
to be an efficient operation. Only after this is'resolved can attention be

given to more basic philosophical issues regarding the curriculum match of

' the MisterﬁaByersLshow to the MPE effort.

v -

" Summary andfconclusions o o

Field test data collected and analyzed on the Classroom Learning

) ActiV1t1es Files and Day Care and Home Learning Activities Files,.and the E .

i

_ Parent Coordinator Guide and Parent Guide were collected for formative- - -

evaluation of these new materials. In addition,.a process: evaluation sas
. ' LS .

) ' i .. <
weekly Guide to dccbmpany Mister

"conducted of the feasibility of preparing’

Rogers' Neighborhood, based on a tested prototy . The data &ere not .designed%

« -

to test impact on children's development or op¥the functionibg of parent
discussion groups.i'Impact of the AEL materials will be sumnatiuelyxevaluated .
in the 1976-77 contract year.- However, based upon comments of'progran
,directors, teachers and pther current\users of the materials, some impact on

children's development may be inferred.
- . - ' ’ o8

@
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- The Classroom Files were very. ugable in the various preaohool program

settings. They were most usable in kindergarten, day ‘care, Head Start, and

programa for the handicapped}| Tney were'less often-used and,'hence, possibly

less usable in nursery school andfchild development programs. Even in these

-

.1atter pPraograms, ‘usage’ and evaluation "data suggest that the Files were indeed

v

.usable; they were simply¢used less in these than the other programs.

A *

The content of the Classroom Fileslwas judged to be qhite-appropriate;

~with only minor alterations and revisions deemed necessary.. It appears that,

with regard to Content, programs with differing phllosophles and emphases

have 1ittle difficulty adapting and.using the C&assroom Flles.‘ AlSo, the.

Classroom Flles were evaluated to be age—approprlate when used with chlldren

ages three, four and’ five. The Instructional Manual was read by all.users

"and rated adeqdate hy the‘majority.-‘Based on these findings, primarily minor

! v

revisions are being made in the Cclassroom Filegs and the Manual.,

4 ; Ca

Lesson Plans to accompany the Classroom Files were not ‘utilized by the
: oo ; X : . : :

W]
K

majority of’the users. A reason cited most-often was that they were "received

4 .
too late." This aspect of the program may need‘addltlonal reflnement and

reorganlzatlon. As a’ spec1flc remedy, they will be 1ncluded 1n the Files

r

rather than supplied separately in future operatlons. Additional 1nformatlon

- will be sought during the summative evaluation to determine whether this

——

'remedy is effective. ‘

~ Data analyzed on the Day Care and Home Learning Activities Files suggest

that home-based -users found them to be more usable in this setting
.'. 2 2 / - ‘.
center users. Center users indicated more usage as a resource for

as a substantial part'of°their total curriculum. Home users -found

more‘appropriate_and age-appropriate than did center ‘users, Usage

to verify evaluation form ratings. These findings raise questions
o

¢ ;
#

1
‘o

* ) ) ' ]

than did

'ideas than

the content

data tended

about how
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1

auitable"the,Files are for day care use, Specific reactions to the Instruotions

Manual have 1ed MPE ataff to develop' aeparate manuala for home. viaitors and

centar users, reapectively. It remains to be seen, however, ‘whether separate
maunala will offer sufficient, additional guldance and assistance to alter
. the Files'suitability for center use. \\ . o

Lesson Plans were little used by these groups except as a reference.,

Home visitors were more apt to utilize them as a guide than were center users.

' Lesson Plans will be incorporated into the revised manuaLs. .Additional

information will be collected”during the 1976-77 summative evaluation of the

" materials to find whether these changes make a difference in usage. /

field test lend support to the .following recommendations:

The two Parent Discussion Guides were evaluated by parent coordinators
and parents as very usable and helpful. The content was judged appropriate, )
and . the Guides were judged easy to read by the majority of users. No major

changes or revisions were deemed necessary; minor re-editing Wlll be accom-
»

).

plished.

The MPE staff will seek ‘to negotiate with.Family:Coﬁmunications for -

. greater lead time to prepare AEL Visits Mister Rogers. Philosgphical issues

of curriculum match will be explored as well.

o

N

Recommendations

The findings and infermation obtained during the formative evaluation -

a

1) Thé Classroom Learning Activities Files should be studied for

their impact on the development of young children.

2) That editing of particular activities should be completed, and

. - decisions Concerning dissemination be made as soon as possible
so this product may be made available to a broad audience of
teachers.of children ages three, four and five. (See "Errata

for Classroom Files" for progress to-date. .Appendix D.)

S
~9




3)

4

6)

7)

8)

‘needed,, so that teachers and users may be guided in the use of

“liminary data frop an Appalachia Educational Léboratory B
pxhgté/for

\ . . .
- ! ) r,
The Dax Care and Home-Learning Aotivitles Files may be

utilized asg a currioulum reaouroe for home' visitors and

others working with pﬂrents and children in a. home g;;ing;vrf )

and that day care or center usage be suggested only on a
trial basis pending further study.
That revislons of particular activities should be completed

and decisions concerning dissemination be made as soon as

‘possible so this product can be made available to home

.

visitors and others wprkiné in a home setting. (See "Errata '

for Day Care and Home Learning Activities Files" for progress

to date. Aépendix E.)

That additional information be obtained on use of the Weekly

-

Lesson Plans for the two Files and.revisions be made, as

- °

the -AEL Filig; .

That the Clagsroom Files be field tested, formatively and -

summatively, in the primary levels, grades 1 and 2. Pre-

-

study suggest that the 59“competeﬁcfés'are appropri
. ~— ~.~ .

most children in these grades. With some fevisions, the

‘Classroom Files may provide a transitional’curriculum as,.

chlldren are 1eaV1pg the preschool years and beginning the
X

more formal years lf education.

That the Parent Digcussion Guides be impact evaluated, if

it is possible to arrange for this during 1976-77.
: i

If sufficient.lead éime can be negotiated for AEL Visits

Mister Rogers, that impact evaluation be conducted of

r

- these materials.

a7
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Home Vigitor Train;hg Pagkage Agtivities - : s

W
1

During tha ourrent year, hhe MDF abaff waa to ediL and ravise the

Home Viaitor TrainingAPackage (HVTP) based on the 1975 field teat reaulta.

. Thereafter, the Package was to be placed with a qualified.producey/distributor,

i

Editing. All editing haa\bsan éCGOmplished and new photo ready cdpy\ ‘
ﬁrepared of the Package's printed materials. Art work was prepared for the
health module; this'art work matches the style used in all of the oﬁher“\

modules. ‘Earlier HOPEfspegific references, were relegated to a single:

_chapter, and its character was made more general. Four low quality videotape

; t ! R .
preaentétions were replaced with simulations and other classroom-activities,

designed from the scripts used for the videotapes. A set siméle in-service
. ) o> i

activities‘was prepared on child developﬁent (Appendix F) %o supplement what

-

-was the least adequate of the original preservice modules in terms of content.

Placement. Approval for five-year copyright and permissidn‘to issue

-an RFP to publishers was sought from NIE in a letter dated February 15, 1976.

This approval was forthcoming, by letter dated March 7, 1976, from Dr. Morton

v

Bachrach,,Copyrighf Adhinistrator.\

Professional literature was .searched to determine which publishers

~

. might be inﬁerested ih this product, as evidenced by items on their publi-

-

-':qatiéh'S'lists~and in their advertisements. A first mailing, dated April

22, 1976,'of’M?E's'RFP went to 28 firms. Requests for the RFP added another'
flve at later dates for a total mailing to 33 firms.

Favorable responses (i.e., interest expressed or {further information

-

requested) were received from five firms. Three of thgse subsequently
advised that a decision had been made to proceed no ﬁprther.
Human Sciences Press, New York:, and.Humanics Associafes, Atlanta,
have the Package under active Eansidéaggion astoé this date. Both pub;ishéfs\'

-

™
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need to have a aommitment from MPE for a pra-publioation reduded price 'w
purchaaa of a subetantial numberx of aats of tha produat. Thia ant comple~ A

ments the MPE staff's desire to aooompliah aelectad publia dlaaamlnaLLon , e

'aotlvitiea at the onset of the publiahing process, Humanlcs Aasoclates 1isa

interested in the total Package, fﬁgluding audio-vigual componenta. Human ¥
Sciences Press will consider only printed items, Humanles Assoclates is ¢

algo interaested in providing seminars and/or orientation sessions for

purchasers,'aotual or potential.

- On balance, from the publisher reactions received thus far, it appears

- that Humanics' Asgocilates, Atlanta, might be a preferred publisher from the
"

standpoint of MPE and NIE. A meeting will be sought in September, 1976 to

finalize a joint response from NIE and the Appalachia Educational Laboratory

vw-k'

k,tq\the publisher offers: '

(

-

€O
)

@
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o ' . v 7 APENDIX A

| . . EVALUATION OF CLASSROOM LEARNING i
: ' | ‘ ACTIVITIH FIIRS

NAME ) . POHIPTON

fy 4 A " , - ™ 4 -~ e
PROGRAM ' C e '
~— ——} o
Annnmas_ — ' —
1.: Wex‘e yau abla to use tha filea in your poatton? ' ' () \.!aa_.» () ‘No

2. To what extent did it serve as your ourriculum? - ,

Total (except holidf;' . | o
Over 1/2 ‘ Ch

1/4 to 172 )
Less than 1/4 o ' T
Resource for ideas only 1 L )

e~ s s

-

3. If you used the files.for.less than .;0% of your activitias, ‘what was the
major reason? ‘ . ) ' ‘

Did not understand how to use files R _ .
Activities were not appropriate ' '
Lack of time =

Used other: curriculum materials

A )
T

{(Name: ) - .
(4 Other Please state: ' (
4. - Did you receive orientation from AEL staff member? _ () Yes () No

If yes, was the training:

Adequate
Incomplete. WOuld have liked Lo learn more about:

7

()
()

i..;';Did'you read Ithe Instructional Manual? ) () Yes () No

" a. If so, was it:

e

Adequate ,

Incomplete. Needed more information about:

()
()

( ) #Hard to understand




A .“ * \ I '

. . ’ . | Lj :
‘ b, If ao, d:l.d you uge the -:Lnfqrmatmn ahout typmal : () Yes () N
play agtivities by age? ” . : ‘ '
@ ; . [ . _,
. 0“‘“‘9“."! ‘ e N / \
Voo i~

' () Hard’cp undaratand

6. Did you administer tha devalopmdntnl ma amd Post teat

N
auggesated L'or usa by ARL? h
a. If @oj did you ude the results? ( N¢
. f \ ‘0 L s o
b. Briefly describe how you used the results:
- ! ]
R
| c¢. Did you use the information which matched ) k,) Yes () Nc
competency numberg to scale dégcriptions? ! '
7. Were the activities written in such a way that they were ) ({ es () Nc
' easy to understand and to carry. out? A , L ‘
a. Did you have to - adapt them? . ," s, (). Yes () Nc
If so, what kind of changes were necessary' o S\ .
| . + Yoy
N « N @' ?.
Rt . L ‘
8. Do you have any handicapped children in your program" () Yes ( ) Nc
' Type of handicap(s):, : :
a. Were you able to use the activi\tiefét’ivith these children? (\) Yes () Nc
b. Were there reasons for not using them? (state): .
& ‘z ~~ .
~ ) K - > .
4




9, bid yeu use the Weekly Lagson Plans provided hy ABL?

= () close to 100% of tha time o , L

. .. () hs referange , , T

‘ : () Nou at:all | :

a. Ware Mhere reasons far nat waing them (auoh ag Lndpproprtate, de not
und ratand. eto.)? Please atate: -

B RS T AT ETTIT p T e

’

TR hahloiiia st e P ~ g X

N .

TR e
[ ]

b, If you di.d uga rhem, how would.you vata the Weokly l.emaon Plana?

Vary halpful in plannlnq'

Nt O

Average ? .
: : Inoomplat: . .
. ‘- o . ,
R mmenta : e e '_ it i 51 ’
. ////9 . ' /
5 .
10. Did the uge of the files require any classroon reorganization? () Yes () No

[

1f go, describe:

)

11. Do you feel these activities are appropriate for use with small ; -

groups of children? .
\ (') Most of them . ~
() Less than }/2 ~ﬁ//
() Less than 1/4
R ’ - ' *
12. . Was availability of instructional materials a factor when {) es () No
us%ng the files? ) ’
a. ¥ Overall, do the files reguire: , 3
. i N
N ( ) Too many or too expensive materials for a program budget
() Not enougp material to stimulate child's interest
() A good mix of materials, most of which are available in your A
classroom A
( ) That teachers make too many materials
() Other:
s .
13. Did you use the Age Variations suggestions on the S () Yes () No

Act1v1ty Cards?




"y

14, Would .yeu_wéﬂg £0 use Wie files as a long tewm ourvioulum
for your ohildran? Whyi

A}

T T e e T orene o~

R .
15, Would you agree tid be contacted for a4 phone' intervisw hy
an AL ataff memhew?.

‘1f @0, where can you be raached hy phone throughout the summer?

AREA CODE: "~ NUMBER

et i e WAy ot e g i

DATES AT ABOVE NUMBEW

]
] L.
L
W
.
-~
- 4
1
) . {
+
<3
" B 0} .
¥ g -
£
v
’
;
&
L]
~ 7
| }
.
3
-r’ - L4
4
®,
Y,
. " ‘\ -
I3 ol \
it
<6
A



Name__ , _ .. POBiClon_ o
_‘Program . )
Mdreaa__ .
; - -
) } i
1. Were you able to use this Fila in your position?

I'S-‘

BVALUATION UF DAY CARH AND HOME LEARNING F1LES

() Moat of the time .
() Ovar 1/3 of the time’
() tess than 1/2 of the time .
* () Not at all ,
Did you recelve orlentation Lrow an ARL staft menber? () Yos () No

1f you, wan tha training

( ) Adaquate .

() Inadequate . . ,

Would havae liked more Informmtion abotit. _ LT
X e

e meta wmE @ 6 Ry o s et e 8oz

‘ . ! ' . .
e } ‘ 1 5
' il

e o T Saaran - -t rec - L ELTE U L ek e <y v st s e o ——

\

To what extent did it serve as your curriculum?

t

() Total

() Ovar 1/2 : »

() 1/4'to 1/2 . _ . .
() Less than 1/4 '

( ) Resource or ideas only

t

If yoh‘used'the Files for less than 50% of your activities, was there a

major reason why?

( ) Did not understand how to use Files

() Felt activities were inappropriate .
() Did not understand how to use the materials |
(). Lack of time

(') Other: Please state

.

Did you read the instructional manual? () Yes
a. If so, was it
( ) adequate ) ( ) Needed more information about
E 14
- u . /
4
oG
['4 -



L

Bid you use the wéaxly Leason Nannf;’mv»*sd by AEL?
{.) Most af the tire ! 4
() A5 a mafarenom Frequantly

() A a rafarance mmgﬁtwmuv

{ ) Not at all

If not at all, wers thexe yeasons for pot uwalng thew

( )} inapprypriata
{( ) Mo hard o understand
() cmmmr Plaage state _ S
Pid you uas u\n Do ve Lugmbmql mt‘ug sa;\aulta ta plain
for tmuvtdual ahi bdren? S S ) Yea
4. If 80, m\u did you use the reaulias \.\ .

! -

‘\ -9

()Yh' () N
! limy ware .

Wara tha ac ttvhttau wrltten in nmh a way\th
aady to unduxntmul and carey ont

I~~~ e~

) Always . .
) Most of the timo V‘<
) About, 1/2 of tho time '
) About 1/4 of the tim
) Mores than 3/4 of the time »
v . . y ,
a. If nat, did you have to maku changw? ; () Yes () No
What klnd
Do you have hanchcapped children in your program? () Yes { ) No
Type of handxcap. ' - . '
i [} :
4. Were you able to use acthJ.tleS w1tT this chiid?
() Most of Yee time (more tham 3/4) ®
() Over 1/2 o) the time
()
I

f not, what were the prob
* / L,

N

Very little\ - ' :
;ens?

)

C.
Q



.
10, Did you uae the PARRRE Cornss ¢

{ )\ For pﬁwﬂal I EusRakion only
()} Belivemd iRt howe
€ ) Pid pot uee
WeEe ERgw EmesoRa Fob Rt watiy thews  (atate) ;

i

a4 IF you delivesed the Faioul cukkesas Liba yuuk haies,
‘l‘-ﬁ) you hawﬁ 4 raalu}g FGF hiwe thaey wobe jedalyed hy

" the parent? ()} Yas
. 80, awplalh how patanta teael vedusad tham,
o+

1}, M d thae whie ofF the Fllaa toiulie that you Banga 1 adiie
waya your appiiaachh o warhineg with tha J$il L prasant
\ “{ } ¥ea
A

Tt

Explain; e

S - - S . PR . e . . o e N

I

v

Hes

12, Wan avatlability of tpatructional matestala a Factor when uaing the Files

* ' () Yau
4. Overall doas tha Flla yaquire: =

() Too many or Loo expensive matoriald, ok a progran badgat
( ) Not enough material ta stimulate the ohid,
( ) That parents provide too many mater gl
() other:
v R e L —— S SR W e e m oal e {ﬂﬂs
13, bid you deliver or use in ANy way the Parent g {l: with your p‘.hl'nen{:a ¢
. ( )'Y\“i
a. If so, how was it evaluated by parenti:
(\) Too long () Yeou
Valuable information . ’ { ) You
Other: N o () Yes
14. Would you find a bouklet such as thiss usetul whoy
visiting a parent for the first tima? { ) Yes

Why:

o w

)

)

"N,

No»

O

ERIC
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‘ '-1;';4’,,

3. hﬂui@ w-m WHE £0 Gak Wix Flisa a» 4 lm-ﬁ&f&&
CUFELsMIMR FUb youk ohb bdesi
Why: _ S —

ANEWER BEMAINING QUBSTIOND ONLY IF VOU WOk M A DAY CARE JENTEH
1o, B you Bave tu Feddyailes yuul classidwud li any vay (v wee Cig Blless
. ' { i VYoo [ T 7%

I aa, hom,

i34 this kil lea Hiciad §ves laadd peoss B peo ihsd waya s

vdgadil aling yooud ataa fur il blien’ s foatniing’ L B ) v Y

17 fie yooy Foel fhicog avfivitices ave ayyaigatate fo4 noc

with amall gacuga of -hixxl&;n

( ) Miatl activitjen
{ 1} vivagyt 170 «f the activitian
{) ‘;’.4 ta A8 or 'itc‘ Activition
{ ) laaa than 1 4 ofF the a. tivilica \
rs
- - -
il
- t
1 #* f
‘x 0
o ‘ {

ERIC = b
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| v " - . ", nPPENDIX B
PARENTS' REVIEW OF THE GUIDE ‘

Please answer the following questions about the Parent Guide. Think back
'about your experiences in the parent group:. Refer to the Guide to6 refresh your-
. memory. . Your comments wxll help us to improve the Parent Guide for future users.

. Thank—you. .
1. pfd you find the Guide usefﬁl? ° 4 - Very useful . _
~ {Circle the number thal that best 3 - Useful Se
describes your answer.) 2 - 'Only a little useful
SRR o o . % ~ I - Not useful

2. 'Did you try any of the activities with your child? If so, which ones?

\ -

= Very readable

- Average ;

- Only parts were readable
'~ Not readable i

,i

3. Was the Guide easy to read?
. (Circle the. number that best
. describes your answer.)

N W

~ 4. 1If the.Guide were revised, which parts would you leave in?

-

. - q
What would best be left out? - .j
. ﬂd] A
~
Is there information which should be added? Yes No
4 : -
If “so, what? . <

B .
L s ! . P

5. If you have any other commentsyon ﬁhe Parent Guide, please write them here.

N
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| L . . . APPENDIX

! ' é%ALUATION'OF THE PARENT COORDINATOR GUIDE ’
e : ' ‘ o AND PARENT GUIDE .
Name_ - .
) ' Program -

‘1. Briefly list your major job responsibilities, as they relate to

pareht education.

[ . ° . 1

2.. Parent Group .
> How many attended ton'the aVérage)?'
How often did you meet?
What percentaée of the children's pa¥ents attended?
. H0w ﬁan§ Mothefs éttended? ' ‘ Fatheys?'

3. List the méjor.objectives of your meeting.

4. Were these objectives-met and/or obtained? Yes No_

5. What is your overiii/iggféisal of the ﬁwo'Guides?

6. In your estimation, what was the parents' reaction to the Parent Guide?

BN
N




’

The following statements describe reactions to the Parent Coordinator
Guide., Mark them to show whether you agree or disagree with each statement,
as it applies to your experience as groupii!ﬁder. Look through the Guide
as necessary to refresh your memory about each statement. Circle the
- nimber which describes your reaction.

»

1--.Strong1y Agree

2 .- Agree - .

3 - Neutral, Indifferent or Don't Know
4 - Disagree :

5 - Strongly dlsagree

——~

Qe

\

;‘, 1 z
. Z -
] N «
: . 3]
-~ . S

< o

2] - o3 Q
, b v O V]
o o 8 o
. ~ ] o o
o Bl 8 A
< H g ~ a
> < ~8 17} E
- —~ - ~— ] —
Oy [sI ] - o
[ Q - O oy =]
— ol B 27 & B
e u ﬁ Q [ B
0] << 2 Qa 0

14
1. The Guide ‘was well organized and easy to use.

[
V]
w
oo
w

2. The Guide was helpful in setting goals for the
group meetings. 1 2 3 4 5

3. Compared with other available materials, the
Guide gave valuable information to help establish
a functioning parent group. : 1 2 3 4 5

4. The Guide did not provide sufficient help in
developing discussion leader skills. 1 2 3 4 5

5. It helped me to clearly define my role as parent
group coordinator. o 1 2 3 4 S5

6. The Guide did not have enough information about
v problems which can arise in leading a parent
group and ways to deal with them effectively. 1 2 3 4 5

7. It was very helpful in planning the format and .
content of the first group meeting. « 1 2 3 4 5

‘8. Suggestions for content were adequate and well-
defined. 1 2 3 q 5

9. Compared with other available parent group
materials, suggestions for conducting meetings
were not specific enough to be of use. 1 2 3 4 5




~—— :
g

-~
Vy//z‘ . T
Z

o ] A ,

{10 - Because of the overall quality and use- :
i - fulness of The Guide would recommend:+it e
e 7 to another parentngroup leader. - _~;§4} 1;_’2

- \ L. . ‘ fa k

11. The\section about learping experiences.
through trips (pp. 20-21) did not relate . o
to objectlves of the group. g _ w12

12, The sectxon coverxng toys ( 22-23) as _
learnlng experiences was worth lncluding. : 1'. 2

\
13. fThe 1mportance of reading (pp. 24-25) gave
the group many new ideas. .

The'following statements refer to topics covered in the Appen@ié@s.x'

. v , 5.

14. The section on Childhood diseases and ' . :
illnesses (pp. 27-28) was complete and was ‘ T
useful to most parents. 1 2 3 4 5

o VIS The section on Early Warnlng Signs, (pp. 29-
31) wéz valuable as a guide.to me as well as . \
to pareénts in spotfing possible handicaps. 1 2 3 4 5\\
\16. The ABC \hart (pp. 32-33) was not relevant’ ‘%3*2 LA :
; to the majority of parents. 1 - 2 .3 4 5\
Lo \\\. . - "”"%. \"

17... The parents in the group enjoyed and used s

.\ \some ideas \from the sections; Junk to Save o
(pp. 44-following) . 1. ®2 3 4 5

o Y : ! L ’ . o

. Direktions: From the list of "Sample Topics for Parent Participation," rate
’ Y ~ each category as to its importance, in your judgment, for parent
groups. Refer to pp. -35-40 of the Parent Coordinator Guide to
rev1ew the specific content of each area. Use the.following re-
sponses in ratlng these topics.

L4
W
q

,Extremely important content for parents
Useful information; good té include

Of fair importance;" include if possible
Not really relevant informatjgn '

B W e
1

. ‘ Clrcle the number 1nd1cat1ng your response.

18. (1) _ycu and Your Child o 1 2 3.4

19. ' (1ID) Healrh and Safety 1 2 3 a ¥

20. (III) You as a Parent ) B ,é 3 .4

21. (Iv; Child Rearing - ? 1 2 3 4




- - ’ ) - . >

Directions: The following list describel specific ‘topics sgggested for parent g:oup discussions. Rate
- each topic as to its impoxt to parents, based on the amount of discusstion that you
encouraged as well as group's own interegt in_yelated information. . Use the following
responses (0-4) to rate eich topic. Circle the number which comes closest to describing
your group's experience.

‘X.

L 0 - Was not tried as a topic in parent groyb.

1l - Was introduced for discussion but had very limited appeallto parents.

2

Provided a fair amount of discussion. - !

3 - Inte:esting topic to parents; resulted in good discussion (or in requests fo: more
information). .

-3
(]

. - Hignly interesting -topic; stimulated vigorous and repeated discussion(s).

)

I. You and Your child

1. Talking with your child : 0 1 2 3 4
2. Working with your child - o, .1 2 '3 4
3. Things to do with your c¢hild 0- 1 2 3 4
4. Understanding play ’ o -1 2 3 4
5. Kindergarten readiness 0 1 2 3 q
. ' N L e - )
1I. Health,and Safety ) w:‘j . ﬂ‘-ﬁ“ffﬁwxf
Availab 1 services , .0 1 2 3 4
First Aid S - - ] 1 2 3 4
Nutrition 0 1 2 3 4q
l-;\ ’
4II. YOu as a Parent
9. The father's role B . 0 1 2 3 q
10. Working mothers 0 1 2 3 4
11. quily planning 0 1 2 3 4
12. Single parents 0 1 2 3 q
“13. Handling problems between you and your child , o' q 2 3 q
14. How to be a good parent . ‘ 0 1 2 3 q
~ 15. Keeping informed on news, movies, magazines 0 1 2 3 q
.16. Budgeting family money o1 2 3* 34
IV. Child Rearing
17. Emotional development 0 1 2, 3 q
18. Special problems - thumbsucking, crying, "no," poor eating
'0or sleeping habits 0 \1 2 3 q
19. Child growth 0 1 2 3 4
20. Dpiscipline 0 1 2 3 4q
21. Respopsiblities ~ chores, self-control, individual differences 0 1 2 3 4
22.- Sex gducation 0 1 2 3 4q
X " | ’
\V. Others
23. . 0 1 2 3 4
—— - R . .. . . » - t ’ ! .
. 24, oo 0 1 2 3 4
o .
, 25. : S0 1 2 3 a
. 26. ) - "0 1 2 3 4
27. S _ ‘ ’ 6 1 2 - 3 .4
28. ' o 1 2 3 4
29. o 1 2. 3 q
30. ] 0 1 2 3 o4
: 45 ; :

ERIC ' . L o y :
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MEMORANDUM . '
v o
I ) -
‘TO: Fiela Test Participants (Parent Coordinators DATE: March, 1976
and Parent Group Leaders) .

FROM: Del Lawhon, Field Test Coordinator

) RE:  Evaluation of the Parent Coordinater Guide and the
' Parent Guide

%, .. .
. .So that we may obtain a proper. evaluatlon and revision of our
early childhood materials being field tested we need some information

from you as a participant.

'The Parent Coordinator Guide and the Parent Guide have been supplied
"to you for your use as a Parent Group Leader. Your comments and reactions
are needed on the attached forms for use in our final revision of materials. -
Please read the attached forms and supply your comments or mark your reactions,
as they apply, and return the forms to my attention here at the Laboratory.

I w0u1d like to take this opportunity to thank you for your assistance
in our field testing of early childhood materlals and your willingness to
do so.
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APPENDIX D

: ERRATA -
- Classroom Files '
\: - | P
. : \g . Correction
S P ~ Omit alternative #5 - o
s .7 onmit altedpative #6 ' '
‘»."’.‘\Tj,' o o o o~ ° .
7 SA-Ly S Children cah clap ldud, then §oft, varying this with each
SO s e * clapping sequence. -(See C-2-18_for words to poem.)
RPI }.gﬁ*” ' _ .
A N | 5 . - .
Q@z2el2 - , Use Wlth Compefency 15”
P e 3 _,?' Oy v ’
! e : wr
pC-Zf;Q.&/4I v N Substltute "caf“ for "chair" in the first paragraph. N
B P "x‘. I ".‘;ﬂ, T [ - -
e %ﬁli"h Lm‘-f;< ~© + Omit alternatlve #4 .

. " ) .. . 3 ) ,
:ci3-QQ»,Vj a\_ ©© ¢ Change "#3" to read "#4" in Age Variation for Five-year-

. e .. old. -
A LS T .
'fq=&ﬂ%£$ il ;_ﬁ . Change "pieces" to "greupSQ%}n\Alternative #2. Also
T ﬁfﬁ.‘-éﬁ.; Ce : change "#3" to "#3" in Age Variation for Four-year-old.
¢ 14 o .n" .o .
.:_ R " 3 {- | i ,Qo . ;:‘.'.‘e e
wc¢:;12~'1J;-- » v - Use with 3s, 4s, and 5s. .
. Y . ‘? e
. « 'f"@ . - B . )
CrS—IS Sl ., .. Add alternative #3 to directions for ae@ivity.
4 T : :
e N * w v, N . N ° .
\?r772_ P ;‘ ", Complexity of design could be increased for 4s and 5s.
o e ‘ t v . .
c-7-16 a/ LI 3 ¢ Add three year old level to Developmental Age Range.
P R ‘\9" B .
S "53 .. ‘Q" A T : n,n "
3918— ‘e oo w',;'-Omlt Age Variation for Three-year-old. .
: " T & :‘f s ‘ﬁ' A
h b k 1
l2 9 o “xi . . Authqr .0of poem is "Rachel" 1nstead of "Vachel" Lindsay.
M ‘\' N u'a 'S . o - .

C-14-10 o Add "Agé Variation" as sub-heading is omitted.

e gl : -
Jc316:7'ﬂ gh . « Delete sentence four from Age Variation for Three-year-old.
PO 'Qﬂ'?. . (Duplication)

- ‘—\:f \&f ‘e M‘ L} .

@~16~12 _ . - Delete sentence six (He must tell.. .person. ) from, Actl ity
L e section. N ‘*P/ s )3

. ) -t *,'; . ‘:‘f . I3 . f

C—18-1* ) . In alternative #1 use "truck" "¢ar", "racer", etc. rather
g ,7 : than "Chevies", "Fords"; etch
) }94‘: . + < ..
a AL ' . . - - ) ~ 0
C-184 . . Onit alternative #3. . C
?; .- '.: . . -

. ¢-18%6 - Change "home" to "sound" in. the first sentence’ in Age
o Variation for Three-year-old. , .

“C—20-1 ‘ Change "casualty" to "causality" in Age Variation for Five-

o year old.
v a

o
\I

Q : . ¢

ERIC . - | S el
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Aetivity

C-20-10

c-21-13
c-22-11

C-24-7

C-24-8

c-26-10 ,

C-26-12

C-26-13

| Cc-26-14

Cc-27-1

Cc-27-7

C-32-10

C-33+-9

C-35-20

c-36-5 -

C-36-8

C-36-14 -

"year-old.

- yourself, if the trip is impossible). Be ﬁfre the children

ERRATA . -
(Cont'inued),

Correction

" Delete sentence five (Do not expect...feels;)4from Age

Variation for.Three-year old. Delete clause from second
sentence (but it is...feels.) in Age Variation for Four-

Delete word "questions" following "Materials".

€

Use with 4s and 5s.

Add 3-year old to age range. Delete last sentence (The
negative not’...understand.) from Age Variations for
Three-year old. Also delete second sentence (After he “
demonstrates...sen;ences.) from Age Variation for Five-
year-old. :

Add "Please" before each request in examples. v

Add 3-year old to age range. Use only two plants instead.

of four. Put both in light--one with water, one without.

Omit measures and graph.
T ral ‘

Change "examing" to "examining" in first sentence in-Age
Variation for Three-year-old.

Delete activity. (Duplication of C-26-11)

Use with 3s, 4s, and 5s. ’ )

Change "those" to "these" in Age Variations for Three-year-
old. ‘ :

Change "the" to "they" in sentence one of Alternative #4.

Change "the" to- "they". in sentence one of Age Variation J
for Five-Year-old to read. "With some practice, this i
child will not have difficulty creating shapes." ‘

Change "stanch" to "stance" ‘'in sentence one of Alternative #3;

- . i

omit . Q
. ;
Change "keys" to "pegs" in first sentence in Age Variation |
for Three-year old. On second page of activity, change f
"eqpiosured" to "enclosed" in Age Variation for Five-year-oldf
SEREEER R . Ve . e
Change "psonge" to "sponge" in sentence one of Age Variation
for Five-year-old.

- CP—&:“. Azt

" S .

Correct directions in Activity to read: "Plan to make vegetab:
soup with a small group of children. Make a shopping list and
take the group to a nearby grocery store (or purchase them !




g

R ‘ ‘ ERRATA

"(Continued)
Activity o Correction .
C-36-14 © (Continued from page 2) have an opportunity to dlscuss\’
' the things they want to put into the soup. The next
day, children can wash vegetables, peel those that need. 2

"to be peeled, cut up vegetables, add the tomato juice and/
, or water and seasonings and plan what they are going to
, . serve the soup in. Carrots, potatoes, celery and turnlps
. are good in soq?. .Use fresh Vegetables, if you can."

¢-37-3 . - " . Change "employes" to 'employs" in Age Variation for Four-
‘. o year-old.

. i
C-37-13 . Change "tempra" to "tempera" in fourth paragraph of

Activity section.

C-38-8" Change "wattc" to "watch" in Age variation for Five-
year-old. ' p
C-38-9 ) Change "to" to "too" in Age Variation for Four-year-
' ’ old. '
C-38-12 Add "d" to "encourage" in Activity section
Cc-41-12 Correct directions in Activity section to read: :
K] "Conduct this activity in a part of the room where the

container w111 not  interfere with.,other activities.
Plaster of’ paris should be prepared according to
directions on the package. Each child should have a
container filled with wet sand. The child makes a
design or impression in the sand. The mixed plaster
of paris is then poured into 1mpre551on. (The child-
ren can assist in both the mixing and pouring of the
Plaster of paris.) When the plaster has partially
hardened, insert a paper clip which will servye as a
wall hanger. Have the children observe the tempera-

. + ture changes as the plaster ‘dries and hardens. It
may take several hours, but they must wait until it
is completely dry and hardened before removing from
the mold."

C-42-5 Delete "tell us" from sentence six and change "there"
to "these" in sentence of Activity section.

.

C744?1 ’ Change alternative "#3" to "#2" in Age Variation for,

LA ' ) - Five-year-old. Also delete sentence three (Alternative
2 is...child.) from this section.

C-44-9 Add additional "Head, shoulder, 1, 2, 3" to alternative
Bl.




S : _ERRATA
(Continued)

Activitx ’ Correction’

C-44-14 Comments following heading "Comments" should become
part of the Activity section.

C-45-6 Add following paragraph to Age Variations for Five-
year-old: "This child should know the names and other
details of his neighbors, but will not be able to deal
with the concept-of neighbors who live 'far away".

C-45-10 Delete word "phrases" after-"Materials".

C-46-14 Change "Explan" to "Explain" in Activity section.

C-48-9 Delete "s" from "blocks" in alternative #1.

C-50-1 Add "Five-year-old" Age Variation to existing

- ; "Four-year-old" Age Variation.

C-51-14 Omit Age Variation for Three-year-old. d ’

C-54-9 Comments following heading “"Comments" should become
part of the Activity section.

C-56-3 . Add "ing" to "family" in alternative #4.

. C-56-7 ) . Omit activity.
5
< C-58-6 A Change "againas" to "against" in "Competency Objective".
. . '
C-59-5 Change "Three-year-old" Age Variation to "Four-year- -~
-~ old".
C-59-6 : Add 4 and 5 year olds to Developﬁental Age Range.

All activities should have a section entitled, "Comments".
However, all printed comments should be deleted.




. . APPENDIX E
ERRATA ‘ o

Day*Care and Home Learning Activities Files

-~ N

:'Activity . . Correction
1-8 } ~ Use with As‘and 5s. ~ .
1-9 ’ - ' Three-year-dld may need assistahce~with this activity.
1-16 ' '~, : Omit activity.
2-7 . Do not use'pillg. )
2-9 ’ 'Take necessary safety‘precauﬁions before doing this ™
7 activity. , ‘
2-12 Use with 4s and 5s. ’ s,
':3-14 ~ Talk about father-animals also. v
| 5-1 Use with 3s, 4s and 5s.
5-3 , Use with 4s and Ss.
¥ 5-13 ‘ , Use with 3s, 4srgnd'55.
9-2 . Use with 5s only. .
9-12 Add small chalkboard to Pome Visitor Materials.
9-13 | Use with Ss only.
18-11 Add oil to Home‘Materials.
10-14 R nging soda should be used throughout activity.
13-7 The younger child will néed help making the car.
S 13-11 Hard cardboard tubes may be safer to use than broom
handles.
13-12 Read the story first.
14-1 | ’ Use with Competency 29.
16-5 Use with 4s and 5s.
TU16=7 " add dry Jello to, Home Materials.
17-14 Omit, if too difficult for your children.

18-1 Movable Man will work better if cut from heavy paper.
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IR T , ERRATA
N . RN ¢ tinued)
: e A TNy .
. ‘ @
Activit & % Owrrection ' -
148 Change~lhope" to "hops".
18-23 - Delete activity. (Duplication of 18-3)
; :
19-2 Change "dog" to "animal".
19-3 .\ Use Developmental Leakging Maﬁgrial (DLM) sequence
cards if available. '
19-8 Use with 5s only.
§ .
9-12 hange "level" to "lever" in title.
19~-1 _ Uge pictures that wo&ld be appropriate for your area.
(N "
21-1 Change "nuckle" to "knuckle".
21-6 Use with 4s and 5s. .
22-6 Pictures do not accompany activity.
23-14 Delete activity. (Duplication of 23-7)
23-17 Numbers have been omitted from two activities in
23-18 this competency. Please number activity entitled

"No Words" 23-17 and numbexr "Let's Pretend" 23-18.

25-9 Use other wordless stories if these are nqt available.
‘ 29-5 Needs close supervision for three-year-olds.
30-~14 Use with 4s and 5s. ’
34-1e6 ©  Use with 4s and 5s only-.
36-1 . | ' Worksheet does not accompany activity.
36-11 . Ehree-year-olds may need assistance with this activity.
38-13 Use worksheet 33-14.
+ 38-14 - use worksheet‘38fl3x
| 40-17 LA Use with 3s, 4s and 55.
44~-14 Use é storyboq& with pictures of "The Three Bears".




ERRATA

; (Continued)
Activity | . Correction -
51-13 Let child make up his own movements for the animals,
. _ if these are too difficult.
53‘-3 ' Numbered incorrectly as 52-3.

54-1 .Changg *hold" to "hole".

~

)
L ’
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T APPENDIX F

CHILD DEVELOPMENT: - INSERVICE RESOURCEL

Directions: First read over the Introduction. Further
directions are given as you proceed through the section.
Various activities occur throughout the text. Do not
hurry. Stop to consider each questisn or to carry out
each activity. )

Introduction

Five-year-old Betty can climb better than three-year-old Eric.

Four-year-old Tommy has learned to dress himself, but he still can't tie

his shoes.

P

As you've probably already discovered, there are some things five-

year-old children can do that are too difficult for their younger brothers

’

and sisters. Some things a four-year-old has learned to do, a three-year-
'0ld won't be able to manage. As you observe each child's progress, you

need to be aware of how\children growgand develop. Will an activit
A xf? XC Y

involving skipping rope be too difficult for a four-year-old child? If

’

you,dascnibg something as being red, will the three-year-old understand

what you mean?

;

In this section, you'll be learning about the ways children grow and
Qevelop.during the preschool years. Not all children devefopqthe same

skills at the Same age, but the fol%owing list gives some skills most
»

children will dévelop by age three, age four and age five. You can use

this information when you plan your home,visits and as you watch each.child's

growth and developyment.

1These materials are based on descriptions of children's behavior and
development in: Butler, A.L., Gotts, E.E. & Quisenberry, N.L. Early
Childhood Programs. Developmental Objectives and Their Use. Columbus,
Ohio: Charles E. Merrill Publishing Company, 1975.

Vv N
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"QheﬁfolloWing'are observations concerning Meg, 'a child you are

‘vieiting. These are summaries’ of obserVations recorded over the three
. . . ) LA '

- , S Rt .
years Meg has heen enrolled in ypur program: _
' o T . ?

hY

‘\..-qneg is three—years—old She caf tiptoe and climb She'has a tricycle

that she - loves to pedal and steer._ Meg has begun to button her doat by -
herself and can wash her hands (but she"s not very neat) . . '
‘ - S !
‘It is sometimes difficult to understand what Meg 1is saying.

J.  The. best way to’ get Meg s\attention is to touch her. Action will hold
1) PR . . B
her interest and’ attentlon longer. o - e ,

. S 4 “oe

- TN p ‘
~She recognizes several colorgJﬂsﬁt sometimess#she confuses blue.and
\ , . ' : o A ) .
"'~i' greén:‘,She Caﬁ égt tegether“siﬁﬁle guzhles and necitevpoems and songs:‘ .
: ,Meg has hegun te sortxitems into groups. When;she is ashed to»tell
‘a storywabeutra plbiureirshe‘§imply;names theiobjects-shown in the
" pictwe. - S B v
. o . v . .

' Shedhas’begun to play with other children. . She ‘is learning'tb share’

~ {although she's @ueh’qﬁicker to share something she doesn't want) and to
. '.‘ L i i A . N ) . : ] . Y
. ta¥e turns. v . . .
. R | . ) - . ., | . . ~

Meg responds to expressions of love and affection.
She. talks to herself about what is happening. Imaginary people and -
] thlngs may show:up in. her play, and she ‘sometimes confuses her dreams :
' w1th reallty. ¢ | s - . LR

P

Fs

Meg is~four;yea s-old now. She can hob and skip and halance on one
foot for ten seconds)| She dresses herself but cannot tie her shoes. -
’ .'. ' ) . . - o .
' 'She understands more of what is said to her, and her ability to

T speak sentences has greatly increased. .When she 'relates events, she is

f - not as easily distracted.
&,, . 4" ' ! . . ) ‘

Q , " ' g . "_v ,‘} ' 55
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Meg knows. all t:'he'px:imary colors, She still en'joye working simpla
puzzles and puts then together mu'ch faster than when she was three,
' "5. . Meg hna learned to put similar or identical objects into claaees.
She can tell the difference between morning and night % She aska how and

= why things happen. o ‘ oy )

Meg can follow.a’story from pictures and recognize its main theme.

‘She tends to confuse fact and fantasy. -

A ) T Meg still uses aggression in her contacts with other children. She

é'Bometimes criticizes and tries to boss the orher children she plays with.

€oncrete reward, such as candy or bubble gum, is more effective in getting*

: Q, -
Meg to do what you want than is verbal praise. E o

. She can-imagine a story from a series‘'of pictures.';Shé has imaginaryf

&' companions and pretends to be an adult.

»
A
dx

-4 «."‘

fam . - . . ‘

. Meg is now five. She has learnéaAto skip rope. She, can print'her

— . - hamejy although she sometimes reverses-letters when she prints. Her speech ...

’ has become easier for' strangers to understand. ' . &

. .
- s} - L. .

Touch is not as important for maintaining Meg's attention anymore.

She can sit for longer periods of time without becoming restless. o

She is able to spot and point out the major missing details of

-~

: N . : . . . y
familiar objects. She can recall a story she hears and acts it out later

v" . . -

v , .
in détail ¢ : . - .

She now knows the difference between morning and afternoon. She can'
tell how two famliliar objects are alike and different. ¥

She enjoys ridd)€s apnd tells priginal, fanciful stories in language

s

°

that 'is essentiallly completé in structure.

4 ]
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o t- } - I ]
8he 1; nat as aqgreaaiVa'hhen playing with other children anq is , . N\

moxe cooperative. She 'shows kindness towaxd people she likes and tries .

to protect her younger b&other and her kitten. Praise or disapproval have

morekeffedt‘on he; behavidr than previously.. , : .

_Shg'talka.aboht what she wants to'be when she grows up. She imagines
- herself in a role &nd‘plays that role..
o~ ‘ o o

5 e . S ;
Using the information above, name five areas in which Meg made substantial”
M » . . ~ - " [ . i .’ . )

progreés'from the time she was three tb‘fhe:timé she ,was fouf.‘ List five

- v
-

-

L

~areas Meg progressed in between—ages four and five. Use the progress chart

on page 5 Y ) - /

o . . . . ' . . )

«

‘Q;In the followingxsiguations, try to piedict how Meg would react at
s i . ‘ '
% age three, age four andiage'fivé:- .

o TR 3

1. A group of children her own age is playing nearby.

v

2. You're readinq a story to her (i.e., will her attention
wander, how much of the story will she be able to recall).
3. ‘She is asked to make up a story abdut a picture.

. 4
4. She is asked to share a toy with another child. .

‘A work sheet for thig activity is provided on page 6.
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. ' L L.

2 R . |-y (-
Frogress fram ages three to four:

» w .

‘s

e

.

. Progress from ages four to five:

L

‘l. ‘. ‘ : l . . N
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Age Thres

Aga Four .

[

Age Pive

Meg has begun to play
with othexr children,
80 ahe may try to
enter into the play.

8he will use aggraas-

plon, aovieigime and

boug other children.

L

Meg will be more acooper=
atlive whan playing with
other ohildren,

ller attention will
wander, unless the
story is, very short.

Al

ghe ‘will not b af
easlly distragted and
will follow the atory .
from the pictureﬂ.

. 8he will recall the

astory and be able to
act it out later, .

She will simply name

- the objects in the

picture,

She will make up a.

gstory from the
picture.

"She will tell an original,
fanciful story.

e
" "

She may share the
toy, especially if
it's one she doesn't
really want.

»

She may share, espe-
cially if she is-

. given some kind of

reinforcement for her
behavior.

She will probably ahafe»
the toy

i
L
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on eadh'of the follawing pages, a situation is Qrﬁaeﬁtedvﬁirﬁt.
, ‘ ‘

Allow your greup to disouss the sitwation and questliona. Hach sltuation -
is followed by a pgaﬂiblu,an\uclon whioh you way want to use whan conducting

graup discussiona, Members of the group, howsver, will usually coma up

.

with thess and other acceptable molutions. Activities in the Day Care and
A

: . . ' '
Home Learning Activities-Files can ha used Ay examples for the kinds of

activitises tha home Vlﬂitor could uge in thesa sltuations,

. » + . }—\\ 3»_5 o -
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Sammy ia éohs-yenra~91d. He has heen told he will have ta wait
. ‘ ! I
until after tha story to play a game he partioularly anjoys, ' It's

obvious that aahﬁy wante to pla¢ the game vight now. How will ha
‘probably reaot to being told to wait? How van you bhest handle the

aituation?

R

\

v ' . r
If Sammy refuses to pay attention to the story and continues to
deﬁaFd to'play bRe game, you should consider whether he needs an
, : U : . . l :
‘activity -with more physical actioq; You might want to rearrange the order
v ; \

of the lesson, allowing him to play First.

£a




You're talking to Bhoda, and her three-year-old slster Mary wanta
your attention, What are some ways Mary might tyy to get your attention?
What might ydu do and why do you think it would be affpetive?

".what you do might ddpend on how Mary iu trying‘to éat your attention.
If she keapg intgrruptiﬁg your conversation to show you something such
as a picture she's drawn, you @igﬂ} wan£ to take time out to look at it.
You might try including her in the conVersatioqx You might adap£ thq
activities you have planned for Rhoda so that Mary is working Bn a similér“

.

project and you can divide your attention between them.

i
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Jaaen, a ghfaesyaawenld you'ra viaiting, cannot keep his wind on

the aatiéiﬁtah you planned fov him, After a, faw minucaa; his mind begins

4

to wander and his GEEQHELQQ:HNLfEQ to other objeots in tha room, WhAt
' v

,8re Roma ihtnqg you might do gu'halp Jason daevalop a longer attantion

span?

It ia'po&aible that tho activttiua are too hard for Jason. - Obaarvu

~

the aorta of thinga Jason doos pay anuntton o and plan simple activitias
that cantor around hig intoreuts. lor inntanpe, if you are dolng a sorting
actlvity, let'Jason gort ltems he likes playing with, such ag his toy

cars. , - ' N : .

B
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Mike, age five, has decided not tn do any of the activities yqu'va

planned, His mother haa Eriad both thr;aata nud bribery, Ho far, neither

. has worked, -What do you suggest?

R, _
\ Mike may proter some other kinds of activitios, "Talk with his mother

and find out what Mike'sa intoregts aro; then plah activities aruund'th;ua

interests. ' It is aleo possiblu that his mothor iu putting too much

importance on Mike'y completing the assigned tasks. You might talk to her
' and explaim that children Mike's age haven't completely developed theﬁ

ability to finish a task and that Mike will learn to do this as he gets

olde:.

€6
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éarﬂb; Age Foumr, is incellsctually nQa;gaa FaF fise ‘ays level,
However, he€49x9§§ WAtaF ahilla (belhy able to uas heb lavys wuscles,
aueh gavhdf a¥ms asl lags, and ha‘fmq abla to Jdg auch thinga as hop and
ak;v) arke ghngr af 4 thxea~y=q51utqg s drEfioule ta ;uguxva her in
any kinﬂ of bhfaiqal Aétxyity. she uuuqtl§ ﬂﬂaﬁn'cvang;v it apd will pot

participate, How could you halp daral, davelup her gioad matar skilla?

Try to develop physical m:thL““"' that contar around things Cavol
l# interostad in., [If ahe Ukm: mufe, you might ubde activities which
réquiru her to move in time to the nn.u‘du. Porhapa snhe would ljk.n to try
) moving in imitniion ot dirfurnnh anfmaly, Make ﬁhn activitios ghort at

first and ba sufe ta praise her for trying somathing that iy difficult

for her.

£
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